< T L P N te ‘ - am L o . ‘e s . a -
o ; ; . . ‘ B . - c . B . . .
e e e e ——— - B - . Do . . A oo . e

| , IR ._A.‘no'c'uuu_;hxsuujl:e_;__é;_M.'_. R S A SE——
’ L , N : \ oL
.ED 1&1 967 RN . . v . UD 018 0&6 E S
e Banks, James A. o ' c
Lo TITLE .~ . - [~ Ethnic studles in the Social Context Serles Paper
S . Noo 4. 2 S
L INSTITUTION - National. Urban League, Inc., New Iork, N.Y. Ednqatlon
' " Div. I e
PUB DATE oct 72- o . | .
Yot - .25p.; Not avallable in hard copy due to 1nst1tution's
L - restriction; The. last llne of page 16 is not »
R reproduced ‘ - _ _ L, o
EDRS"PRIGE.  MF-$0,83 Plus Postage. HC Not Available from EDAS.. ’
Q;SCRIPIORS  -.American Culture; Black Educatfon; Black Leadership;

, *Educatlonal Objectives; Elementary Secondary
e o Bducation; Ethnic Stereotypes; *EBthnic- Studies; - -
_ Aigher. Education; Minority Groups; Multicultural
.. Education; *Pover Structure; *Racisam; Social
.- Environment; Social Pactors, Social 5c1ence
T . . Research . e
ABSTRACT' - )
Since ethnic studies in schools is an integral part -
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‘status guo,cand to legitimize the position of those in powver. Ethnic
studies prograns must be replanned and novel teaching strategies
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vhlte—donlnated social science research is.often based. A primary
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‘ The National Urban League 8 Education Policy Info:mation :
- . 'Center. (EPIC) presentsg the fourth in a series. of Monographs -
' designed to provide a major new forum for-black educators .
9 and an_authoritative Black perspective: on.educational issues.
In: fhis Monograph, "Ethnic Studies in a Social Context,", ’
Dr.' James A. Banks discusses Afro-American studies .and the’
. :full portent of its mass intro&:ction into oyr educational iR
'"_.,systems.. : C _ L :
o Tub first. three Mongggaphs entitled "Survival--Phase II
: * 'Unity Without Uniformity'" "ThgyStudent Rdghts Issae----f -
' Strategy for Prevention of Genodidé," and "The Young Black
"Child--His: Devblopment and "Education,"” have'been written
7 respectively by Dr, Bernard C. Waﬁson,_?rofessor and Chair-
' s man of’ Urban Education at’ Temple University, .Philadelphia,
.=~ . " PA; Dr.'Arthur E. Thomas, Director, Student Rights Ceater,
. - . ' Dayton, OH; and Dr. Evangeline: H. Ward, Prpfessor of Early
) : + Childhood Development, also at Temple University. However,
.+ the, opinions expressed in the Monographs are those of the
A authors and do not nécessarily reflect - the policies or the
. positions of the National Urban League. ' ‘ .
: T-The League '8 Education Policyland Information Center. (EPIC)
.  was establighed January, 1972, to keep black people abreast'
: e ‘of trends in education po&icyrmaking, and ‘to imitiate change‘
. 3 win ;omplex natignal educational processes by studying pend-’
g : ing legislatioEZand current programs affecting publgp
'education in urban ghettos.- . .

y - r
"c

--Ermpn 0. Hogan, Ph D, .

RO , . o Director. .
R - R Natfonal Urban League .
T S ) . . N ‘ o . Education DiVision
S N ~ . ' ' )
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influential commission‘reports'in the'sixties, ralsed 1ts ugly h ad
i R . , R

unabashedly in the seventles and became a rowerful polltlcal wea, on 4>5
. N - . ,
that was used adJantageously by both polltlcal demagogues and Am rica's:

<
. ' - ‘\ . -

jmost esteemed political leaders, As Dan W. Podsonwhas‘noted1 rac;sm-_ H

-

LS v B}

has.become good politics.” o o . A SR,

. L . - ‘ . - . . - ) ) ) . .. ) .
~The law, and order cult, anti-bussing movemepnt, and the current. -
popularity of racist politicians are clear indicaitions that the

w

i
struggle for human juStice in America is experiencing ‘some of its .
. : » : A

- Pe

most serious repercqssrbns-gf this century. Sincé‘ethnic“studies o

is an'inteérai partvof the larger sociai system; its cur?ent status,
J f‘ . - T P
problems and strengths must;be examlned w1th1n the total soclal'

: ) ' ¥

context. In this essay, I will bg{efly examine th economic and
P : S - ) booe

‘political systems in America,_and.analyge'ethnic_sﬂ dies.withén}this'

'broader:‘onceptuallzat;on. A plea-is made fbr the ngormation and-v

P

permanent lnstltutlonallzation of ethn1c studles program%_at all
grade levels. The- promlses and problems whlch mlght'result from |
b - - i Y - .\. '1'
+ . an attempt to reform ethnlc studies are dlsdussed, and ‘strategies
. S . v »
for change are set forth. - R .
o I 4 o \ - \ .. .
. oy . - L3 . : . . Toa co. L. T . ) L
>,...~Economic and Power Relationships\in Amerﬂca ) . )
. » :_:.‘ m a ; . . .
‘ Whlle human communltles are hlghly d1versxf1ed, they_-share ~ I k
u:fﬂ certaln characterlstlcs whlch soc1a1 sclentlsts cal]_cultural‘ 1
(S . —_— )
e ﬁn;versals. ,These.common'cultural components arls% because men
v . . . . & . - . . . - - .
o, . e S . ’ . . :
. e N : , - .
‘ ° .!- ' ' - .
"' F S . -y 4 H 4 .~
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.everywhere share certain biological, psychological, and social

. >

o A -

' needs which they must»Satisfy in ord?p to surVive. In each society;:

- ¢ '
- man: develops reSponses to these common needs and prdblems*which are
) ' . “ . ~21':¢=’

highly simi}ar but which take a Wide variety of forms. Eadp dulture,

‘v
.y.v, BN -

'.for example,‘must have %ome Anstitution to’ aésume the major respon-
- . ‘ B ‘),

»
1

. | ,. .
' _Sibility for socializing the young and for tWachIhg them the values,

"
S . . B - .

attitudes, beliﬁfs,-and behaVior which they must learn to function

~
.

.Wlthln the soci%ty and cbntribute to its surVival._ In every-society,
- -'the family'assumes this responsibility, although the forms of family

-life—vary greatlf They range in character from the haghly lnﬁl-f“.

Lt

vidualistic,‘nuclear family in, middle class Anglo society in America A

to the intimately interdegendent Puerto Rican family ‘of the 1800's.

o

Man has also expressed the need to explain unknown social and v .

. o ) L - - . - kY

= .physical phenomena ln'hlS enVironment, and to: develop a sense of

.~ J

: control over his fate throughout human history. Myths, religion,-_

- L
. -

_shaman, psychoanalysis and empirical science are cultural elements

that deqeloped to satisfy these human needs. More important for ou}

discussion is the scarciﬁz of goods -and séTVices which each society'

’

‘faces,ﬂand man s unlimited wants for them. Because of scarCity, e o
. 3 - ] .
! each society must solve: three related economic problems \ What goods .o

e . ,

and serVices shall be produced’ How shall’ they be produce“? For— vw“
_ ‘n >

whom shall they be produced?‘ ‘Bach society must also determine who - .

-
C L]

shall produce‘what goods and,services, and the rewgrds“which will;be
distributed for their production, and what rewards wi%} go to-whomJ A
3

Who' soIves these economic probLems for a society is political

“ o .

becauseé’ those who ma&g up the Power Elite of a soéiety determ}ne’ <L

. -
. k4

what goods and services7§Le produced who w;ll produce them, and’ for -

hom :hey will be produced,4 They also determine the rewards ‘that f
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lel be glveh for the proﬂuctlon of varlous goods and servxces, Y
¢ e y . . : .
o. - <. ‘ ‘ P
AR ‘ and how these rewands wrll be dxstrlbuted The reward structure
L ) . “_ > L - ., ‘~
.. of a natxon*? economy 1s hlghlyirelated to other aspects of Lts
.14~--_ » : ,e_» .« ¢ . -
R & -

ﬂibsoc1a1 system. Thus thoSe who get the greatest share of the eco-',x

e nomlc rewards also have the wldest opportunltles to" partlclpate “fn " °

- ws e

i:_,ﬁ the soexal system and to attaxn more soc1a1 claSs mobility,;,xndéf_.;f

. e

e

vﬂ&uals and groupS‘who get the least economlc rewﬁrds can’ only

.- o R - e -
: .

»

partic1pate 1n the soclal system to a llmlﬂgd extent. Thus, an',

) q}. . . . o k . .

-xgii}g* lndxvﬁdual s or group s e%onomlc sxtuatlomsls h1ghly related to
4.

T Y N

v -~
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N ~ h»:l.s soa@.al‘ status A o . el : * L Lo Lo ® C - -
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L What cr1ter1a does the rullng Tite use to determine the pro— ?M

—— K

- . -

A

v
' . .
\ . ¢ PR N . ] »

ductlon of goods dhd serv1ces and dlstrlbutlon of economlc rewards?

e - .
o - ~ -~ . 4< RN

Every declSlon made by thos) 1n powerJ 1nclud1ng economlc pollcy,nt T

) .. . o -
A R e 3

' 1s made to enHance, legltlmlze and to relnforce thedr poWer.}~Thus ﬂ_@

A . . e

e, . v

jobs'which have the thIest economlc and socxal rewards are glven '35;

L; Lot &
to people who constltute the rullng ellte, other jObS whlch have

" . ‘e i 5 ;‘.\ *

h1gh economlc rewards ‘are assxgned to groups and 1nd1vrduals who'{;_l $

. 4 . . - N

',are szmllar to the ru11ng group 1n values,»physacal oharacterlst;csv

. )( . . . Y “.4 :
and - culture. The least des1rable jObS, thﬁpe Wlth the lowest eco-.i

=,

0.

. ".,-. : :. - T T
.nomlc and soclal rewards, are’ reserved for groups Whlch the,ruiing;Jl

> -‘ : J
, - 1

ellte deflnes as "gndersxrable and'“non—human.‘: These groups are

:-’_

’ .

.1east llke the rullng groups in culture and phys1cal chargcterlstlcs.J

., -

L3 z P

;afr‘.vr In the Unlteé-states, Blacks, Ch1canos, Puerto Rloan-Amerlcans

t Aslan Amerlcans, and Native Amerlcans constltuxe”the bulk of thlS 41'
'.v.‘ “ -'- . . . + N »I. - = ".' ‘
. group. They work prxmarlly in servxce occupatlons,‘such as domest1c¢
. < LT @ ? .; .

L work restaurants,;hotels, farmlng an factorles._'WhLle these groups

e . ‘n.~ - . e /-._‘-

T, v

'are assxgned‘gobs pr1mar11y in low paylng,'laborlng occupatrons,-tﬁ

Pl . B . ‘-;x'-'
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‘White Anglo Saxon male Protestants with money own most of the pro- v

. 4 : : “s

T duction industries and are the corporation presidents and major eso-i,j”

r
-

nomic decision-makers. These jobs have lucrative economic rewan&s ST

L ,a." . -
. . N .

apd high_social status - T , L ',‘i - U
. ) "_'.- ) ) \ » . . PN . L . ..'
Thus the groups 'in our’ society which do the most arduous work ®

receive tﬁe least economic and Social rewards. This is a veryv.

v - . ¢ r ".

L deliberate policy created and mai;tained by the ruling groups in :

Amerdca because such a delineation of work roles is necessary for
‘. - .u oL

ﬁ > the to»maintain their power and afflmence Notes‘Ermon'Hogan,

4
E ) @ ~ e

:'-; Education Director, NUL,5“(The Poor), regardless of race, continue

“» - .
. ®

”i_ to- live ‘in slavery and to be victims 6f genoCide,,197l style.f’Such

-~

-,

'i;f conditions are not accidénts of history but are‘¢érefully des1gned

-

l -

to provide a labqr supply for the mines, the kitchen, the farms, '” . i

the garment industry,'and all of the other/menial and nonmechanistic

jobs that form the base,of America s aff.tuent~society'"5

) - . / . ° ’ ' -
. . . o R . . . ) . -
LT . . . L. - . . . . . ce >
. e - . W - .. .
. -~ -

-

v : e . . N .
S . L ,.”,)P,, - _— e

The Function of Social Knowledgeu Legitimization of the Status Q
¥ L o

°,

LI have discuSSed power and é nomic relationships ‘in the United

States at some length because .a soph sticated=understanding of ethnic

.studies and social science can be gai ed/énly by conceptualizing'e'
the\present nature ofuethnic content a d ‘the . status-of'ethnic studies
programs‘with;n the 1arger social context.. Ethnic studies Simply R v
cannot be’u derstood in isolation because it is- intimatelyﬁrelated. o
~to the o_itical and economic systems in-America.J Kuling groups f'v
ideter‘in; the formulation and.disseminati%?;of knowledge within ‘a .ﬁ‘

LR

e

society just\@s they determine economic and political»policy. We -.°

will now explore the question of what knowledge becaﬁes institution- ;ﬂ:;:

e . = ; 4 AR

"social system and the,gurposes which it serves.,’ ‘;:;““fmp".i;g
'. ,“.. . ,:,"-'. ‘. . . ] ° " . R ’u‘ . . i' _‘l';:_-". ..a ) .o ,_-""" -F.:_‘.; )
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B . In or&er “for a group to maintain power,,it must, through some
BT L, . . A et
T - \-.;-:-,f i ‘ .
.~ ‘means, acquire leg;tlmacy. A government or rullng group is- regarded .
- 1 - Lt K

;:Yi ‘;as legltimate when the 1nd1v1duals affected by its pollcy accept 1ts

el

-

- authorlty as valld. Unless a ;ullng group establlshes leg1t1macy,.

T s . L}

_each of 1ts dec1s1ons will have to be 1mplemented w1th naked force

.'v D . -
¢ ' ,,.-v

group had a rxght to rule.sl The knowledge whlch becomes insdkﬁ

alizedf#ithin a_society iS‘déSlgned to support’the%séatuS'quo,vand, -,;{
_to leg;timize the pos1t1on of those in power. ;Thusfsocialescience ﬂ,,?;
mknowledge reflects the norms, values and goals of ﬁpe rullng and e

-

Lo

powerful groups in society; &t validate; and legiﬁ%mizesfthose‘t SR

| beliefs and ideologies which,are_usefulffor_powerful;groups-andmis'”. -
) . ) JLE3 | =5 : et .

. Lo - ’ ’ . : e
".detrimental to oppressed peoples. . R _,-‘_,»_ '

- To justlfy and legltlmlze the1r oppressxon of coloniallzed
"A\

groups, the ruling groups create myths and stereotypes about them _ )

to explaln why they “deserve" the low status in soc1ety.to whlch

Lo

: they_are ass1gned., Such stereotypes and myths WLthln our soc1ety4

N~ are rampant, e. g., B}acks were enslaved because they were unc1v1-

. RN P -
h ‘

";lized and lazy, slavery would not only thlllze tpem but wouf% save

nthelrrsoulsﬂfrom hell;-Indlans were.savages*who had'to be5c1v;llze& LfV'}

by whltes in order to surv1ve,'Asian-Americans were:a threat to

"natlonal surv1val" durlng WOrld War tI and thus had to be conflned
' to "relocatlon ”camps for national securlny. Many soc1al sclentasts

- Vi -

{
and other scholars are the gatekeepers of the status quo, they

'generate research whlch legltlmlzes the myths and stereotypes wh1ch

s

the ruling group creates about exp101ted peoples to“justlfy the1r :.f4§5-

b . . -
oppression. ." L ’ ™ ' '

Sdcial sciencéfknowIedge‘which_is-consisgent-wfth'théﬁideolqu‘

, - . - .- - . R
. B . . . ’

o ot . .
L . . N . . . «
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T ‘f‘the ruling ellte becomes lnstitutlonallzed and perpetuated wft in
N 1 . T
; the lower schools, hlgh schools, cqlleges and unlversltles.

C.

Research whicn is antlthetiqgl to the 1nterests of elltlst

groups
'and the SOClety whlch
\ . Supports it ; Thls fact explains why Lou1’-S
P - L
|

is usually ignored by the sc1ent1f1c communlty
. B. Leakey S“semlnal

, findings about man‘s African orrgans have ne

\ .

\ .

|

established—anthropologlsts .and the larger chléty.

Ner been popular‘among
~ . P
: Bt

hand, for generatlons historlans elevated Ulr;ch B

.- On the'othérui
Phllllps' rac1st
desd:iptions bf the nature of slavery to the status of conclu51ve o
>‘\truth 8 Soclologrsts produced proof" of the natural 1nferlor1ty o
i iof the Black man in the n1neteenth cenbpry to justlfy his oppresslon.
o Lothrop Stoddard in hlS Rﬁeing Tidelof Color, developed ﬁhe the51s
i ﬁhat there-Zre h1gher and -lower . races,

P race wh;ch reverts “to theJlower type.
[ 3

/ ~

whose 1nterm1xture produces //‘\
9

Myths sucQ as those
invested by Phllllps and Stoddard "were, 1nst1tut1onallzed because\

~ h
they were conslstent w1th‘the v lue systems
- powerful wh;tezgroups. .

\ T,
ani/EEIﬁCinterests‘of
. 7. b Y 7

S,

Raclst soclal sclenc

7W_;_;fm‘m$l_wﬂf LT L.
myths are still'being 1nvesq§? today: L
/f and instltutlonallzed in\hmerlca to Justlfy the exploita ion of ‘
. mlnority {roups.l

-
. p“ -
the ways 1n which recent r search by~

In a per eptive essay,iBa bara Slzemore documents
Banfield

-

such ‘social sclentlsts ag
Jensen and Moynl an dlstorts Black culture.and supporb
prevalllngr”'ths and 1deolog1es.{o As 61zemQ£e po1nts out,
work (for*the lack man) is useless and ﬁe\“e "11~
hlghly functional for power 1l whi

sclentlf} c”

L

"Jensen'sl
However, it is

..

te groups because 1t prov1des
L4

| them w1th
- . )
edufatlonal opportunltles.
'y

reasons to deny mlnorlty chlldren equaL
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£>§eriodicallyv those in power focus attention on a particular
. }Hoppressed group to convince them. that-their lot will soon improve

- -

and that a_millennium is imminent. This is done to legitimize and
maintain their 'power. Such superficial interest and concern is

N a N . . . - '

especially likely.to come about when,excluded groups show signs that.

' >

they are golng to chaIlenge the status quo,‘and when'the ruling

elite becomes threatened. vThus, when Blacks and other ethnlc grpupsf

»i.
P
. E ]

Ichallenged.the mythsyabout their.cultures;which arevpervasive lnr.,
‘ . : . ] . o - Eo e _ )
school books &nd demanded ethnlc;studieh{programs,;the'White
:Estahlishment\responded'withea‘series 6f hurriedl; put together and

Ti1l- conceaved ethnic studies’ programsa_ | o R

Few of these programsfare sound because the goals are confused,_

.'amblguOus and confllctlng,'and the quallflcatlons of many of the

Y

teajhers are hlghly questlonable. Mos't ‘were structured w1thout

~ A L

and sound. criteria for judging instructional materia15<cannot‘be

-

B > v . Y 3 .
formulated untll goals are 1dent1fied and stated expllclty. In

4

P _most ethn1c studles programs now in the publlc schools, the emphasls,

. “a

. L4
j : -_is,on the achievements of 1solated m1norxty heroesrsuch'as Craspus
o - I St ) A
I R * / _
J .Attucﬁs, Cesar Chavez and Slttlng Bull. Unless ethnic studies

program/,cttaln more'slgnlflcant goals, and 1mplement new teach1ng

-

stfategles, students w1ll get just as’ s1ck and tired of ethnic

N

"'?'history as they have become w1th White raclst schoolbook h1story.

Iy - \ - - .
SOme students already feel that- Black® hlstory has begh ove;sold.
. S
Many. teachers who teach ethnlc StudleS use new matgrlals but t -

.
- - .

'ditional approaches, condepts,and theorles. ’ B <

Wwithout both mew goals.and novel,strateg%es, ethnic studies
. ' - R , . . ' -

careful'planning and clear rationales." Effectmve teachlng strategles

i



4

will become just another fleeting fad created by the rullng ellte

S S R S

S S e e o - '

4

7Jefferson. Ethnic studies must focus on goals more lmportant than

o AN . :
; develop a commitment to soC1al change. - :

to pacify excluded groups. ‘'Isolated fabts ahout ‘Crazy Horse don t'"

: ‘stimulate the intellect any more than isolated'facts.about Thomas .

the mastery of discrete and unrelated facts about "heroes."12 I'

w;lr.present’a rationale for ethnic studies-and discuss hovw ethnic

‘content can becomé‘an;integral part of a.curr&culum that is designed

to psychologLCally liberate mlnorlty students and to help them to

-

'Psychological Liberatioﬁ- .

.-
4

R | A prlmary goal of ethnlc studles must be to help mlnorlty students

"l

’

.to 1dent1fy and cr1t1cally ana}yze the .myths and stereotypes which have
been created by rullng White groups’toijustlfy thelr oppress1on and-io
vmake.them believe that they are less than human. “Although the recent
Black Power, Red Power, aﬂd Brown Pow:r movements have erposed many

of these myths and have helped mxnorlty persons to feel more pos1t1vely
,toward.their.peoples and,their cultures, there.ls some rather compellin;

, . oy i, o '

evidence which suggestsuthat.too many of our youths are still psy:ho-

2 "

logically victimized by these ,destructive and’inSidious myths;» In a

- 4 ) .

,recent study,“Joaan. Moore fouhd that more than two th;rds of .a

-
. - .
- °o

. sample of Chicanos . felt that Mex1can-Amer1cans are less progr

3551‘16
N

4
than Anglos and that they (Chlcanos)%tend to blame Anglos for what ' B
. e . R P )

1
are really the1r own problems. 3 In a recent revmew of the llteraﬂ

.

ture, Banks notes how Blacks often accept the myths about them : -;KT

whlch Whltes have 1nvented and perpetuated 14 These klnds of

’gata 1nd1cate that Whlte educaf%rs and soclal sc1ent1sts have'_ IR

0 - .

N been hrghly successful in their}éfforts to'qonvince minority. . .

‘_\. l ~ - . ' 1 . . . N ,>_. ‘ f o

i<’



‘1ﬂ31ViduaIS that, ~they" deserve the racism which they” experlence IS W

‘with their social and economic status. E S

w

d P ) ) . -9— . . . ©
v : ~ . X .
~

' ~

Amerlca._ }he successful manlpulatlon of knowledge is one o0f the
1 . o
most effective'ways ;o‘make the oppressed complacent and content
. _ - . o

" -
R

R ¢ v «
Howevér, knowledge can also be used to free the minds of
N .7' ) . ) w !

oppressed_peoples;“to make them discontent wit . the status quo,
- - \ L B

-

.and to develop an unrelenting commitment to challenge those_in

not ehough to simply teach students about these myths. They must

'ethnlc studles program must also’ go beyond teachlng students>why

_myths were created,.lt must .teach them the skllls and knowledge

power. Ethnic studiesvmnst take up this critical challenge, and ' .

teach minority -students how to have victorious confrontations with

the myths and illusions which White'peopLehcherish about them and - - .

Kl

which ethnics often accept without questién or reflection. It is

1 . -
3 ?

know‘@hx they were created and begame lnsultutlonallzed in the maSS"

‘o

media and 1n the textbooks which they )ead in thool.' An effective

»t

.whlch theY‘need to lnvalldate and'refute the assumptlons aﬁd con~-

* . .

cldsxons on whlch White soplal and natural science research lS

o?%e~ based. o b ‘ <j/\\ . . ) v
. . N - .. ‘_..’ . C ‘ . v

-

ckley “racist“'

.15 Rpather, .

- ¢ .
- . l o - % . N
the studesnt . o,wgshes to exp0se &he 1nsldlois nature offthls .

L}

. reseagch'must ck¥itically-~analyze, its.assumptions, research methods, -

Lthe logical relationship between the assumptions, data and
: v N . . . B e . -

_concldsions, Ethnic researchers"must'be'able to.use'Jensen's data,

and w1th new assumptlons about I,b and m1nor1ty people, to reach

".hlghly dlvérgent conclusaons.. The\polnt whlch I am t;ylng;to empthize <

. \

is that ‘we need to teach our students how to use the Whlte man s own '

1~




- T A T I .- Ca 4¥SQQJ_
T.researcthechniques and data to invalidate—his‘conclusions.; This o
- - - . ' . L

C ‘can be done if we use dlfferent assumptions and methods-of data ana-',
. AR Lo N SRR DR _ R SO ,
j lysis o anal&ze existing and emerging data.-,'}i.f "Tf Lo e T

".» v‘.,f_ ,. - ;7 - ] K ) - - - ; .- .

Influencing Public Policx f" fv co : : - '_ L o
ety N W B A L PR

.‘-jf ;'- This is the only respons to racist‘social science research L

’ .by qinarity communities\\hxt %ill have a'x impact on the policy

makers in Washingt and in gther hiqh seats of power. ’&f we respond

e
- -.\< -

T e
. Ly

to the Shockleys aﬁﬁ”the Moynihansl6 by calling then racists," %he L

people who shape public policy in this nation that profoundly influ-'

-

"ences the 1rves of minority groups will quickly &ism&ss our arguments
.as-the "emotionalfresponsesf o;*"an understandably alienated pe0ple.
13 4 v Q

I am not trying to suggest that our refutation %E/the Jensens and

shockleys will be received as enthusiasticall;rhy the people the~ +

ﬁhlte ;ouse as‘Jensen s or Armor sl7§'(the antl buSSlng prophet)
;;'-"researchﬂ.has been received This wxll not be the case SEnce the

. _ - .

-ideologies of Jensen and Armor (theﬂideas'of,these men are more

. . . * . ~
‘

_properly'called.ideologies than science) are highly consistentfwith’

i . : s P Lo o s ; .
the ideas and perceptions of those who rule America. However, I

am suggesting that our arguments and debates will not beugiven
- I

even a fair‘hearing by people in pOWerfuﬁ posxtions in thlS natldn
"tuuess they are stated in the vernacular, style and nomenclaQw:&»a
'with which they are familiar'and'regard as "scientificsﬁ, Ohuiously,“ﬂ

T argumeﬁfs that are not even heard by those in powe*annot possxbly

4

influ%Ece or become public polrcy. T .
o o e D I 5 . AT ", - - <& {; _
- : 5 s [Y \\~
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: Invalidating Racist Knowl g% R IR ; f

v?;'”f, Furthermore,,there are other reasons why we\should teach our
-'r.students how to successfully fight intelﬁectual warfare w1th
""scientists" yho promote white supremacy.‘-Mtnority students ln,;_

this country attend schools and colleges controlled and manned by ,n

e - [
-

people who have been ;rained in colleges and univerSities where

\\ e M) e ¢ .

Pam . .
H * .

the Western model of science 1is held up as’ ideal. There lS nothing

Wrong with the model itself, it can‘be used by- the liberation leader

»

-as well as by the racist to validate conclusions* Thus when minority

- -

students confront racist knowledge in. their textbooks, lectures ‘and

‘class“discussions, they need the intellectual tools and skills to

, [
-invalidate these argum%nts and concluSions, they must be able to

N

- use the research model W ich is perceived as the ideal way of know1ng.”g

B . 4 . ’ _u(‘ . -
and validating beliefs, in the;Lnstitutions of which they are a part.

P I Wlll use a Simple example to illustrate my point, A,chicano

A

youth might be a membér of a class in which the teacher cites data

R

on the I. Q performance of Chicano children and conqludes_that_this oo

™

‘data’ supports the propoSition that Mexican-Americans, as a-group,

~ -

are intellectually inferior to- Whites. For the studﬁnt to respond

~

by 51mply saying that this is a "racist" conclus1on would not ' 3-i__&

; hl Iogically or empirically invalidaté the teacher s. argumenth, However,

o if he argued that this data cannot be used to test propositions s i'
“a':._,hf‘- \ ‘-n‘»_.< : )
. abowt generar intellectual abilities because the I. Q test is merely

°

a generalized achievement tést based on the culture of middle classv };’

- by -~ .- -

Anglo Saxons,_and that an, I 0. test is only a measure of a sample

- \\ * ¢ r

. i
of anrindiVidual s behaWior at a: particular point in time, then hei"

v
+

AR is beginning to set - forth the propositions qnégh are needed to af:",7{-

3

b

ERk(:invalidate the ted'her s concluSions. To. attempt to . ascertain a
> ‘ ’.

ull Text Provided by ERIC. ) . .
T . S 1.4 , S v | . . =




" . - . . .
o “ T e ‘

—_grbhp‘s-intellectual_abi 1es w1th a ‘test that was standardiZed' :‘

e

However,
T e ° o

‘z an act 18‘?301St, ; y labellng 1t rac1st 1s 1nsuff1c1ent.‘5

S

’

e . S -

“themselves that many
: : : & - - - ’ . . . -
"The need for suth self-assurance.
SRR SR T ' o

p. '-I., o T

scientists'arg fals;;

(]

h‘ Ll v
are developlﬂg new aSsumptlons and ‘

b‘

concepts'to explain minorgfyfﬁéhav1or. The1r explanatlons are more
o o . - S o

:T elr a@ umptlons, concepts and theorles

ahi
: o'\kg‘_l ' v
m rlty cultures that have
‘ emerged as. human responﬁes{togoppres
) 2 ’ ‘¢ . o ‘a : .’ . ) . B it
Wh1te soc1al scientists, thpy;doynot '#sume that mlnorlty cultures

R

n.; Unllke the majorlty of

' - «

@roup of young-soc1al sc1ent1sts

,aré_pathologlca11 Notable:‘“
. } : . . N L : B
'ar/e Andrew Billi gsley, ,Robe:;‘t 3111,

-SiZemoreL VincerDeloria; Jr., and J"ck D. Forbesy

Abyce.A. Ladner, Barbara A.

p ot

developed new concepts for

18

a

54_: o ‘ﬁillinqsley, Hill and Ladner hav

‘k_

- refutes the research by Coleman and ge tlgrew. 'Deloria and Forﬁés

I

w; , . “ g
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:::The work of these perceptiVe scholars are prototypes of the kinds‘ | f\
’ . ll' .‘* B .
: -

of analyses which I a‘ suggesting that we must teaoh minority students:'

-3to~do in ethmic studies programs. . T {ﬂfﬁ'.-‘.{f}‘l-*

. . . . > _.7', ' .
I have stressed the importance of helping our students to develop

:the skills to logically and. Scientifically invalidate racist knowledge

;because such knowledge is rampant Within our’ society and it profoundly
S T e : "fti : . ,
influences public policy at the national 1ewe1. It has escalated *

o v - . .-7_ .

in recent years during the Nixon administ*ation.v The white SQCial

4

'scientist today who invents some seemingly scientific" tiéa to f |

- ~

lsupport the myth that ethﬁic minorities are inferior is venerated

“idn some ways a folk hero of the day. fhe list -:"

s ‘

‘canonized and is‘
of such "scientific dtmadbgues” is. nearly endless..Banfield Armor,
nMohnihan, shockley, JenSen, ad infinitum. Their public forums are

._Wlde, their research is published in prestigious and highly influ-'

q

ential academic journals such as the Harvard“Educational ReView

r" » -
' and the ReView of Educational Research 20

HPublication of‘their'

' ‘"research"'is~justified'in the name'of_"academic freedpw."p. I d* o ,
’, S - . . ‘ _ o | {_ SR T
Characteristics of Ethnic Studies Programs Lot » - |

"While we mpst«train'minority'student& to confront an to contra—

'dict the arguments and 1deologies of the "scientific demag,gues,,
- . . ¢
’ ethnic studies courses in many . public schools, colleges;vand-unrverf.-

"\Sities too often conSist primariLy<y?"rap" sessions _ngwhich'students,'

.*do 1itt1e Sserious reading, venerate the beauty of Red Broun”and Black,
N k R
and romantiCize about theimminéht millennium and their historical )

and cultural ties to great ancient civilizations.' Much highlg
. -

emotional and unreflective dialogue about the raCist sins ef "Whitey"

“ Le )

,also takes'place in:such_courses._.While tﬂbse kipds of rap sessions ,9
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m;ght have some cathartic value, and may have been eksentlal during

e s Lo ._'

'.the early years of the ethnlc revolts, they have largely outllved L

‘.. Lo ‘

*

thelr usefulness, and lf used too often are dysfumctlonal and uselegs

o
!

1n a tlme when the struggle for human rlghts ls eﬁperlenclng some -

‘..-;'- . . - -

Whlle rap seSSLons should not constltdte the bul of ethnlc

-' - . . ""\ ’ - .
'

studles, ethnlc studles programs should be ‘innovat ve and should ,'
> \

.._ ~ ‘
'not be drained of the1r v1tallty by what’;uban ha .called “Whlte l'.f

-
[ A

21
Instructlon.“ 'The emph351s should be on hlgher levels of knowledge

(such as concepts and’ prlnclples), the bulldlng of.. new assumptlons,-'

and nbt on the mastery of d1scnete facts about "heroes“ and 1nsxgnif-

-

1cant historlcal events.f The mastery of factual informatlon¥ ‘the

veneration .of "heroes" and the focus on deVeloplng patriotlsm\are T

- »

'characterlstlcs of "Wh1te Instructlon. Ethnlc studxes must radl-

’ o

) callzq»students, teach them how to crltically analyze the system

'and to develop a: commltMent to llberatlon and soc1al change. "A
»
~wide- variety of novel teachln? technlques and experlences, ‘such

-~

as communLty research and soclal actlon‘projects, and even some -

frap sesslons, could constltute ethnlc stud:l.es.22 The-teaching

-

'technlqqu and act1v1t1es chosen shouid be’ dlctated by the . 1nstruc-'

‘tional goals. Thus rap sessxons, role playlng, and action projects

BN e w

should be used whe

t

Ttianal,goals'delinea @gd. No one partlcular techanue can meet the

needs.of all students,\t

. ~

\\:us a program whlch conslsts solely of rap

sessions is insufficienf\and detripental.

T

. o . C. R

.y . R Lo .

. _,":_>) , N @ o Aqg:

S of the most serlous set backs of thls century. These set backs o

u}‘ - = L .;_,m LA = .
are too numerous and well known ‘to repeat here._.;r \’ f_, T e

Xer they facllltate the attalnment of the Lnstruqr.,
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* Ethnie ,-S't'cudi‘-_es' 2 A c:ongpimac&?';

The traglc 1rony of ethnlc studles programs 1n most schools

,‘: Jamd instztut;ons cf hlgher educ;ﬂion is that Whlte
3 N e .
e often de51gned them to fall so. that their bellefs about mlnorlty

> - |
.. N ?

-5'-.p_oples'WOuld be, once more, confzrmed Minorlty 1nd1v1duals, both
T W h . L3 . ‘.' N .
students and teachers, must realize that ethnlc studles programs,

L] ' LRS - 3

adminlstratofs

. too,:are in;most“cases.part of a larger consplracy 1n Amerlca to :
B - :' L .. < .o ) . : e . ) «
. i . : . e T P e

_-make them believe that .they are less than human. w, : A
L .'.' -,'. - ] . ) . , ] . . B R , ‘ -
ﬁm ,'bn'almost every campus wher;jbherefare ethnic studzes programs .

o -

and departments' the requlred credentlals for teachers arefrarely

. ". o 1

identlpal to those in- other academ;c areas of the 1nst1tutlon.
A
Many\nhlte admlnlstrators assume that any Whlte whio has taken a,,
. < .

course<b workshop in Black Studles an who can parrot the popular'
y f

u

llberatlon rhetorlc, or that any Black regardless of- what he has or
- ‘has_not taken (can teach Black Studles, they also assume that'any

person wnd ha

"\ : : . .
a Spanish surname can <teach COurses-in.Méxgcan— (
1 »e * L

American hij oryvand culture."A person with a Greek background s

wlthout the requlred formal training would not be h1red by most .

4

unlverslxles to. teach in a class1cs department 'The'absurd assump—

A,

‘ tlons whlch many Whltes harbor about ethnlc studles 1nd1cate fhat ?
Yo, :
. they often regard them w1th 11ttle respect and ranely conszder(them

4i
s

r1gorous academlc areas. These klnds of mlsconceptlons of ethnlc

.@ studles must be aggresslvely attacked whenever th@y are manlfested

Y s .
in actions or deeds. - '

P

'fMulti-Ethnic Departments ' - ' » . -'.

A\l

»

'’rograms at all grade levels. This,,too, indicates that ethnic.
EKC . to _

- ! . . TR e - Ehy
ulToxtProvided by ERIC B \ - Re . €S, Y i A
2 . . . L. - R . ’ -
N e ces, - . - N N N - -




r‘p',studies is usually\,he stepchild on a school or: college campus.f | -

' %s&roblem ‘can 'be partiallx resolved by consolidating et.hni'c : /

st dies "departments” on a particular campus._ Black Chica o,

, - o
“departments" on college cam uses are often like warring tribes,
» . oo . -
showing little willingﬁess o cooperate and to form = common

bl ! -

coalition'to make-demandsm rom the White Establishment j §uc

'ht oVer the erumbs which are thrown owt

'uch lelSlve tactics are usually sanc- 7

,vseparate"divisions often £
by White adminiStrators.
tioned @y college administrators because they divedﬁ;attention from

the real Villian. - the Whlte Establishment. 'Energy and power which

ethnic divisions should focus on the White Establishment are often

~dissipated battling w1th each other.' Each group'frequently feels :
v . T
Ehét another migPt get a few more bits of the crumbs.

-

' Antagonisms between the various oppressed groups 1s myopic and

self- destructive. It should stop. “Because each ethn'ic group in this
-

’Acountry conﬁFitutes such a small miﬁority, they will be able to

xercxse effective political power only when they form coalitions '_{

which ‘are directed toward common goals.; There is no need for Blacks,-

Chicanos, Native Amer}cans, Asxén Americans, and Puerto Rican .

Americans on the same campus to demand and try to man separate o .

departments or divisions. | In unity there is strength While_the:

t

.experiences of‘these groups«are in many cases‘different, and there

is-a need for some specialized. courses 'and experiences for the

r

fferent groups, the similarities in their.social,_economicland

I

1:r¥%litica1 conditions overshadow ‘their. differences. iheyiare_ail
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- Needed Reéform' in Ethnic Studies'Programs.' - L Sl T
] ; L B SRR e ._‘, . .
AN

The results of. many ethnlc stud1es programs,'at all levels, q;f-“

o e v - . - .. Y

have bedn crrmlnal and self defeatlng, just as they were des;gned toff*

~

/.'
.

N -1- I Not onfy are many ethnlc studles coursés merely rap sesslons, '

-
- -

but academlc standards in some of them are relaxed to such an extent

- R B Lo . W ‘-_.‘. -

as to be practlcally nondexxstent._ Some are ClaSSlC examples of

N e . .,." .
» P PR

Moynxhig s now lnfamous concebt of."benlgn neglect. _'Many perceptlve,

- .
I - . LA Ve 3
et

» Serious, mlnor;ty students now see what most ethnlc studles programs,”k

S

Efwere deslgned vo be and are, justlflably,;turned off by the rhétoraq
. . ’ o : -

and'dehumanizatton often found in them. e . ‘ _

i ’Minority 1eader;erith vi;%an'ﬁustftake vlgoroqs gteés at\both
the local'and'nat;onal.leyelsﬁto see that ethnic stdﬁies‘programsd

.o ~ N . .

) are malntalned‘after ethnlc p;otest 1s silenced and the Eagles from’
IWashington'have been extinguished. They must also lnsist f%at .p{fé :

. - o

people who teach in ethnlc)studzes programs have both the academlc,}'

competence and commltment to do so, and that the academ1c stéLdavﬁg
: : . - ’ "',".- ..
in these programs are equal to those in any department in the’ s y

academlc communlty. We must take these steps because our posrtlons

] e

. of responsiblllty demand that we have the 1ntegrity, audac1ty'and

.

.foresight to push for nothing less than the very‘best”for our students.

2 .

It takes little foreslght to know what happens to programs in academic'

v

communiﬁies whlch are staffed primarily by untenured teachers whose:

~ . -

qﬁalifications are below those of other members of the community, u

and whose salaries are paid mostly from soft money funds. Such )

e

programs are the first to go when the gold pool An Washdngton dries ;

up~ (which is rapidly happening), -and when the-‘cademic,institutioni
finds it "imperative;to cut down program5§£9 budgetary-reasons."
Whites' fascination with Blacks, which began during the heat

-

20
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of the Black ghetto rebéllions.ln the stxtles, is just Eﬁoutiover,?

and &hltes are now countlng,Natlve Amerlcans. The Whlte Establlsh--f

b

) . -

me&t s interest in any ethnlc mlnorlty group;;j/alwaYs fleetlng and 9;

Q -

- - ..

1ssue,lonq.enough £

& N _ . V3 g

'l;h ézjmporary; Whltes.rarely stlck.w1th ‘any soci
© .a- es ' T .~

Qresolve lt.” They much prefer ‘to dab in fads. Whilé WhiéesﬂGan'

L

’
oA » 4

go from fad to fad, the sxncere MLnorxty scholar s commltment yﬁ the .h

'_ ‘<'

-
A

A )

sﬁruggle for human rmghts is a llfelong one. All oﬂ\hls actlons,_f

- N

AR
v

words.and pollcies must be dlctated by thls endurlng and lrrevocable :. -

commltment _ Tﬁ*s to demand that ethnic studles pi?grams have aca-‘

‘.

“demlc rigor (in ways that I have deflned rigor ab‘he), and have ' ﬁ-f_;ft_
- teachers w1th unquestlonable credentlals and abll;tles: is s1mply .m;gtjé

Ca matter of surv;val and commltment to our you h If'ethnic_studie; |

pfograms fade from school and college campuses decade from now-;

N and there are already sxgns that thls can and mlght happen--we will

have utterly falled both our students and ourselves.

° ) “,‘
v

The Challeng"and Commltment

-

o - Mlnorlty leaders wh are committed to taking concerted actions
. f i < -

to assure the survival and 1ntegr1ty of“ethnic studies programs in

our schools and colleges wnil face-many difficulties and-he.subject

to harsh condemn tions by some ‘'of their own people and many Whites
.in power. . The teacher and scholar who demand ~that all feachers
- ' J ] . v .

in e&ﬁnic studies programs have degrees_and the needed academic
skills and%knowledge w111 be told by some Whltes that such persons

simply cannot be found they‘mlght be cr1t;c1zed by m rlty teachers

( . o . .
who lack these'qualifications themselveSa'these teaéhers might see

such a teaoher as a threat to théir sukvival in the academic community.
Many of the'teachers:who’uill resist academic reform in ethnicv

we e
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'studles programsjkere hlfed in resp ﬁse to pressure durlng the f' j:v

. 3 ’
l < . e . . a

ruckus created by the rebelllons 1n the slxtles. . Some of them lack

v
Y R

A

f; the skllls to teach and should have never been hlred 1n the glrst

'

! place. These 1nd1v1duals were - not hlred because quallfled mlnorlty 'r

2 : - .

ﬂfk xpersons‘could not-be found, Sut because Whlte admlnlstfators wanted
T ' A ' L o e S

. ethnic'studies.programs to4fail.< ‘ ‘i o R ' ST

fhd,e' They reasoned rather accurately, that one way to dlscredlt‘

;f‘ ethnfz studles progr ms and to assure them a fleetlng exlstence
. was to hrre teachers who did’ not h ve the Skllls and credentlals]
4 N » .
. neededvto survive in the academlc‘b tle ﬁaeld " The 1rony of th1s
s . A o .
‘situation is that while Whites‘often argue that they-cannot hlre

-

- minority pegsons because no quallfled ones can be fgund, they keep
- ) .

h1r1ng unquallfled Whltes and m1nor1ty teachers to teach in ethnlc

-

studles programs whlle many Sklllfﬂl and hlghly competent mlnorlty
.group teachers are'not’hired; man of whom are now aggre551vely seeking’
employment, as can be seen monthlly in the classified ads in magazines

lf such as the Black Scholar.d Whites also created and perpetuateduthe

. myth that Blacks ‘'with hlgher degrees could "name ‘the place in the
nation indwhlch they w1shed to work. ThlS myth was repeated so- often

and with such intensity that repetition of‘it‘became accepted as

- 'euldence«of its validity by many Whites and minority persons.
: : Serious minority teachers and_scholars.mayainitially experience , -

student hostility. Since the norm in many ethnic studies.programs
are- non- academlc,fmany students will percelve the ser1ous and demandlng

teacher as-a»traltor who‘has "sold out" to the Establlshment because

J——— ~ B -

A he is using "Whitey's" standards forugrading and assignments; . The -

loss of fleeting student popularlty ls\a small prlce to pay for, the

‘@stablishment of academlc_nprms in ethnlc stud1es programs whlch

2‘,_, S . o
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! -Jen en and shcckley 1n a unlver51ty semlna: because of the blatant S

. : ) -
.

ratlsm in these workgr‘ ‘Howeve bur studemts must be helped to-m

understand ‘that a person must know hlS enemy 1n order to defeat hlmh,ﬂl‘

-

—
and that' the best way to. deal W1th a Jensen is to use his own e
p01son to destroy hfm T f I o E . o

5 ’ o =

Also, most students are reasonable ‘people and are more percep-

'f tive.than we'often think. Whlle they may 1n1tia11y regard the serlous

. ‘ . ) . * ) ' ) -
a@d_demandiné teacher as a "sell out,f a.skillful'teacher who‘is. ;
fhighly knowledgeabie'and sensitive to'minority students can gain

— 3

'his students' respect. And perhaps respect is all that we should

w v
L

expecg\from our students., Good teachers should not have as thelr\\\*‘

~

primary-goal'the W1nn1ng of popularity_ccntests, butlhelpfhé students

ta develop the skills, knowledge, ahd commitmen't fhatawill’enablegthem

' to make a»substantiafacontribution to the liberation of oppressed

L L - | ¥

peoples in this nation. ‘ v

Minority teachers and scholars who are committed to the reforma-

tion and permanent institutionalization of ethnic studies in tke
‘ _ o . ) e . ' o~ Cs
schools and colleges must be.willing to r'isk being criticized and

-publicly abused. No_human endeavor worth pursuing is ever without

serious risks; Ethnic leaders'whose main cuest’is for fleeting

popularity are not the men for the season.»_The challenge is herculean.
The odds are against usp"The hour'is late. However, ﬁhat is -at stake

is PriCeH©SS= The liberafion and salvation of th@ hearts apd minds
of Black, Brown Red, and Yellow students. Thus,-we must, like

-

Don Quikote, dream the impossible'dream, reach for the ‘unreachable

N I

and act declszvely to rlght the unr1ghtab1e wrong .
2 ‘
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